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Another option is to take a learning group out to visit former 
participants and experience the ways they are participating – for 
instance through employment or work in social organizations.

Wik´s Folk High School, Sweden
✔learning champions
✔peer-to-peer networks

Five art one-year courses are offered at Wik’s Folk High 
School: Theatre, Music, Creative writing, Fine Arts. The way the 
programmes work could be named “Open doors”. 
During the programme, the trainers and participants connect 
(through visits, social media and email etc.) with people working 
in the same area so that the participant, when finishing, has got 
a large network and a number of possible meeting places for the 
future. We put special effort in giving graduates the possibility to 
connect to former participants who after the studies found work 
in the same area. 
Meeting other people who are active in the insecure art/culture 
area gives new participants the courage to go on. Therefore 
former participants are frequently invited back to Wik. Former 
participants come back to see “the new ones” at performance 
days and the Wik Day (Open house). Former participants are 
also important role models when working as guest teachers. 
Participants and former participants from different years also 
connect with one another on social media and in the student’s 
organisation (Wik’s elevförbund).
As Wik works on crossing the boarders between art forms, 
this network ties lifelong relations between culture activists and 
practitioners. This results for instance in former students planning 
cultural activities and festivals together in different places and 
cities in Sweden.

You can find more information on Wik’s Folk High 
School here: http://www.lul.se/sv/Kampanjwebbar/
Wiks-folkhogskola/Wik-Folk-High-School/  

5.4 Opening doors to institutions and organizations
A very important part of lifelong learning is to conquer new spaces 
and contexts and to make them part of your life. The educational 
process should include visits to community meetings, workplaces, 
unemployment offices, cultural houses, libraries, hospitals, social 
organizations, political parties etc. The visits should be prepared 
and reflected upon afterwards and aspects of diversity in the 
learning groups should be considered.
Educational institutions that are part of social movements or civil 
society organizations have a wide range of future opportunities 
to offer for participants.

Women`s Learning House Frankfurt – beramí berufliche 
Integration, Germany
✔cooperation
✔civil involvement

Beramí is an association focusing on the vocational integration 
of women with a history of migration. The provider maintains a 
large cooperative network designed to connect experts. As well 
as providing advice, beramí also works towards the recognition 
of vocational and general education qualifications acquired in 
migrants’ native countries.
 Furthermore, beramí runs the Learning House, which provides the 
infrastructure for self-organised civic involvement. The Learning 
house offers a one-year programme training interested participants 
to become cultural mediators in two different focus areas: nursing 
and work with senior citizens. One of the key objectives is to train 
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volunteers who want to get involved and increase the percentage 
of migrants in civil involvement. The training is free of charge for 
the participants and includes communication training, handling 
conflicts, and biography work among others.

More information on www.berami.de (in German).

5.5 Fostering companionship and trust
It is important that learners feel welcome throughout the process. 
This means that the trainers have to create an environment where 
all feel that they are listened to. It is equally important that the 
learners are prepared to tackle contexts and situations after the 
course where they may not be so welcomed.

Counselling about education – Jubiz, Volkshochschulen 
Vienna, Austria
✔counselling 
✔building lasting relationships 

The centre for educational counselling in the Youth Education Centre 
of the Wiener Volkshochschulen (Jubiz) offers individual  socio-
educational support beyond concrete courses and seeks to 
establish strong and lasting relationships with the learners. A key 
factor in the success of this work is the personal contact and trust 
between the counsellors, trainers, social workers and the learners 
and the experience of being heard and accepted. 

http://www.vhs.at/16-vhs-ottakring/jubiz.html
(in German).

5.6 Seeing the individual in her context
When analysing how the learning process can help the learner 
to participate in different spheres of society, an individual and a 
structural approach should be used at the same time. This is to 
be done together with the participants. What are the obstacles to 
participation that I can overcome by myself and how can I together 
with others try to change structural obstacles to participation?

The “Red thread” – Kvarnby Folk High School, 
Sweden
✔civil involvement
✔opening doors

The “Red Thread” course at Kvarnby Folk High School in Sweden 
is aimed at Roma women with a low level of qualification. The 
school has connections to a number of different organizations. The 
participants are encouraged to engage in the development of the 
society throughout the programme. The Romani groups (there are 
at least five different Romani groups in Sweden) are considered 
to be the most excluded and discriminated groups in Sweden. 
The participants of the “Red thread” learned to start and manage 
an association (both skills and knowledge). This is essential in the 
Swedish society in order to defend and develop your rights and 
interact with other groups, authorities and politicians. It can also 

be an opportunity to get a paid job. With the active assistance of 
the director of the school, the participants started an association 
for Romani women.

Flandre Youth Centre - La Ligue de l’einseignement, 
France
✔cooperation
✔counseling

The aim of the centre is to help young people (mainly young 
immigrants) gain access to education and employment, promote 
their social integration and individual rights. To achieve these 
goals the centre offers different services in partnership with other 
local associations: advice on housing, schooling and the job 
market, French language courses, cultural and leisure activities 
and sessions on health and legal advice. The tissue of local 
partnerships is crucial to these services as many of the visitors 
are in highly precarious situations. Deprived of the most basic 
rights such as housing or education, accompanying them is time 
intensive and goes beyond the means of the youth centre. By 
involving other associations, know-how and expertise can be 
combined and tasks shared. 

For more information please visit 
www.ligueparis.org/antennes-jeunes-flandre
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